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i To clarify the role expectations held for t!he 
cooperative speclalgeducation dire.ctor ih North Dakcta, * 
questionnaires weri«»t to 3 0 public school superintendent^, 22 
special ^education ^^fttors, and 30 special educaticn teacliei^s. 
fiesultS'Of the quesn|innaiTe sboficd that the rankings of tii^^ seven 
task perforiance areas identified ^ji-irhr £ttifv«y were (in descending 
order of iBportan«?»|s persontfel, curjriculuB and i as tr lie ticn,'%f inane e, 
super inte^enlt relationships, public reia^on£^ legislative, > 
^se^ponaiHlity/and resear^ and continued study. The rankings for ^ 
personal ciiaxracteri St ic^ of the director (in descending order of 
i«portaace) were: task-related characteristics, pereonaiity, ' 
intellectual ability, social characteristics, soci^ background, and 
physical chfiracteristics. The third part of the sdr^y conc^ned 20 
selected adainistrative situations. Aaong findings for this section . 
vas %hat all groups agreed thai the cooperative directors always 
should accept responsibility for developing long range plans "for the 
special education prograa. The authors' conclnd^e vith 10 
recouendatiohs sugh as the need for additional research an^ ^ 
evaluation. The guestionnaire and references are appended. - (PHB) 
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. , FOREWARD ' ' . , ' 

The Bureau of Educational Reaearch*and Services attenpts to 
aake available to appropriate au41encec the i-esylts of research 
activities of students, faculty, and staff. This is another - in thtf 
• ^erl6» of monographs of research *"that has been cond^ted at th^ 
University of North Dakota's Center for Teaching an^ LeamlAg. 

-Rpbert Duncan a^d Rlcjiard Hill have sought an answf r to several 
questions poaed. that are ddr^ted towatds the title df this work, 
•^Kpectations for the Role of \ Cooperative Special Education 

Director a** / \ 

« 

Aa# schools ar^ vkyxe and ©ore involved in providing special 

4 

education services for students, the manages^nt oi special services 

r 

takes on a different set of es^^tatlons. This is particularly 
true^ in the smaller educational setting where cooperation between 
and among schools is a requisite. 

Duncan' and gill have arrived at several conclusions from their 
study, and offer a series of recosiosendatlons that; range from the 
^ need for additional study to Is^llcations for college and unlver-^ 
61 ty preparation programs for special education directors. * *There 
Is little doubt but that special services directors roust bring' a 
variety of skills to th^ Job. ' They ai?e both special educators and 
educational administrators; they serve both students and staff, the 
school district and the whole educational enterprise! The task be- 
^^fore them is a significantly iiaportant.one and must be considered 
accordingly as positions are opened and subsequently filled, 

Larry L. Stolley , ' , 

f Director ' . " 

Burs&u of Educational Keseasch and Services 

March, 1979 



' P^V^^ ^ FHDCEBURES 
TM putpoi© Qf. thli study vm to tttcapt to clarify the role 
eic^ct«ticms held for the cooperative gpecial education director 
tn%l4e State of North '^Oakota a^ perceived by* public school euperin- 
tandanti, public « achopl ipecial education teachers, ^^^blic 

achooj special education teachera, and public school education 

,. ■ 

directct»'th«welvea. The cooperative apeeial education diret:tof 
feces ^ diveraa expectations froa many groups both in and out of the- 
riialn of the public educatipnal getting. Special education and 
Mgul^ar teachers, students, 'parents^ professional organisations, 
'speci«l^ interest groups, school^^administration, and state and 

yf«def^l departments all have' theit own expectsticms for the 
cooperative special education director « Moreover ^ the cooperative 
special education director belongs to a developing professional 
gtottp vhich has its ovn percepticm of appropriate role^xpectations. 
The cooperative special education director must develop ind lasintsln 
a working relationship witti the district superintendent and specigl 
education director. The achool superintendent is the manager of 
the district in which the cooperative director operates the special 
education program and it is critical that eachyj>f the two adminis- 
trators understand the role and requirements of the other. The 

jB?eclal education teachers also must understand the role of the 
ccK»p6rative special education director becaw^e the director manages 
the very program in which the teachers teach. The cooperative 
director's ability to correc'tly perce|.ve, influence, and work with 
the expectations 'of the school superintendent and the special 
education teachers is critical in determining the director's* 



potential to mee^thp^e e^^llkations. 

A three section questipnn^lre wm constructed, THe first two 

0 

sections asked the respondent to rank In order of Importance seven 
role' performances apd then elx personal characteristics comaonly 
associated ' -with the rol^ of th^ cooperat^'ve special edrf£ation. 
director. The third section oaked the respond'ent to complete twenty 
forced -choice questions dealing with typical administrative probleu^. 
situations the ^tUjoperatlve special education director* may face* 

The questionnaire was sent to thirty public school superintend 
• d^tSt thirty public school special education teachers, and all 
twenify-tWQ public school special education directors in the State 
of North Dakota. • ' 

The analysis ' of the data was Completed by considering one 
comparison. Do public school sui^erintendents, public school 
%pdcial education directors,' and public school apeeisl education 
teachers agree with each other on thi role expectations for the 
cooperative special education director? '4he comparison was made on 
the data, gathered fro® all three sections of the questionnaire, 
The data' were tested by sophisticated statistical analysis which' 
will not be reported here in all their cletail'- Instead this summary 
will represent only mean or average responses thf group and it 
will represent differing perceptions in chart form. Often, In the 
study, means between groups were found to be similar to one another 
even though variance within groups was considerable. This variance 
was not reported in tills modograph. Nevertheless the reader should 
be aware that different Individual perceptions did exist. 



. PRESENTATION 8EP0RT > 
The data reported in this„ chapter raprlement the responses of 
82 ^i^rtioipants. All twenty-two, of the special education directors 
in North Dakota eleV^d to partlc^afe, all thirty of the. sample 
of achool auperlntendenta elected, to participate, and all thirty of 
the aasaple of special education teachers elected to participate Jin 

thla study. 

■ * 

The firat research question asked was, "Dq PuSTTc School 
Special Education Directors, JPubllc, School Sup^erintendents, aj}d 

Public ;Sc|^|S)l Spatial Education Teachers in North Dakota agree on 

^ / ■ ^ ■ ■ \ . 

the Relative Importance of Seven 8ole Performance Related to' the 7 

Position of Cooperative Special Education Direptor?" * 

. Participants in the study were asked to rank seven task per- 

formance areas of the cooperative special education director in 

order of ioportaace from 1 to 7,. ^ith 1 being the roost important 

area and 7 being the lea%t important area. The results of those 

rankings follows: 

Tables 1 and 2 euflimirise the coiaposite rankings of the seven 

task perforsjance a^eas. The composite rankings, in descending order 

of impottence, were: 

1. Personnel 

2. Curricihum and Instruction ^ 
, 3, Finance , 

4. ^UP€rinten4ent Relationships 

5. Public Relations 

6. Legislative Responsibility 

»» 

0^ ' 

7. Research and Continued Study ^ 



\TABLE I , 

TASK PERFORHANCE RANKINGS; SUMMARY OF SANK ORDER BY MEANS 
ASSIGNED TO THE SEVEN TASK PEkPOSMANCE AREAS BY ALL* 
QUHJPS IN THE SAMPLE ^PCPtJLATlON 



/ 





ft 

Dii^ectors 


Superintendents 


1^ 

.TaacherB, 


Cotnposlte 
Rank Order 


Curriculua and * 
Inatrudtibn - 


- V • 

3.72 


3.00 


2.43 


4 

2,98 «• 


Finance , " 


3.04 


3*30 

>> 




^ • PO 


LagislAtive 
Responsibility , 


5.09 


4.60 


4,90 


.4.84 


Persormel 


2.81 


2.50 


2.40- • 




Pt&lic Bslationa 




4,90 * 


4.53 


4.62 


Research and 
Continued Study 


6. '13 


5.70 


5.00 


. 5.S6 


Superintendent 
Relations' 


2.81 • ' 


4,00 


4.20 


3.75 












■ — 











r • 



. ' TABLE 2 ^ : 

• . ** 

' tASK TE&FOBMANCE lU^XNGS: RANK OifflER' SUMB^Y OF Tm SEVeH 
TASK PERSOSMMiCE" AREAS AS RANKED BY EACH , 
CmOtJF IN THE SAMPLE POFULATIC^ 



Rank OrdM Directors 


• Superiotendeats 


Teachers 


Ckraiposite Total 


9 


9 






2 ' . D 




A 


.A 


3 B 


i B ^ 


G 


B 


4 A 


G 

* 


BE* 


G 


5 . - - E ■ 


c ■ 




E 


6'. . C • 




C 


• C 


7 F 


F 


. F 


f ■ 


*FinaQce and 


Fubllc^Relatlons 


both had a 


Mean qf 4.533 



Kay; ApCurricultis and Instruction 
Finance 

Oteglalative Responsibility* 
D*Pa raonn^ 1 
E«pisblit Relatlona 
F^Rasearch and Continued Study 
G^Suparintandent Relationships 



Sup«rlnt«n«l«nt. and special education te.cbers agreed In the 
r«ik order of curriculum and Instruction (l), finance (2) ,/ and ^ 
reaearch -and- continued tftudy {7) but interchanged the^. remaining 
four tank order. - Directoi^a agreed with the Superlntfe^ints on the 
rank order of fintoce (3) "and research and continued study^ but 
interchanged public relations and legislative responsibility. The 
director^ ahd superintendents did not agree on the rank or^er of 
,the reaaining task perforaancea. Director^ and teachers agreed on 
the rank order of public relations (5), legislative responsibiUty 
(6), and research jnd ^ontinued study (7) but disigreeff on the rank 
orders of the remaining four ta^k perfonaance 'areas - Superinten- 
dents, teachers, and directors all agreed on the rank 'order of 
yesearch and continued study (7). 

.The second research question asked was, "Do Public School . 
. Special Education Directors, Public School Supetintendents. ^and 
Public School Special Education leachers in. North Dakota Agree on 
the Native Importance of Six. Personal Characteristics Related to 
the Position of Cooperative Special Education Director?" 

Participants in the study were asked to rank, from 1 to 6, |iK, 
personal characteristics"' of the cooperative special educatlori 
- director^ with T being the ' nwat itaportant characteristic and 6 

being the least important. 
' ' Tables > and 4 summarize the rankings of the six personal 
characteristics. The composite rankings, in descending order of 

Ijapdrtance, were: 

1, Task-rRfllated Characteristics 

2* Personality 



TABLE 3 

' ■ . « 

• PEKSOSAL CHARACrrERISTICS RANKINGS! SDMMASY OF RANK OSI^R BY MEANS 
ASSIGNED TO THE>SIX PERSONAL CHASACTfiSISTICS AREAS 
BY ALL GROUPS IN THE SAMPLE POPytATION 



Composita 

Directors Superintendents TeacheVs' Ras^ Cirder^ 






2/72 


2..23 


2.90 


2.67 




2.27 


2,23 


2.63 . 


2.39 . 


Physical 

•<* 


5.77 


- 5.43 


5.7^ 


5.58 


. Social 
B«cfcgro^md 


5.13 


4.83 


4.66 


4.85 , 


• 

Social ^ 
Cfaaracteriatics 


2^95 


3.66 


3.00 


3.23 


task^Related k 
Characteristic^!) 


•2.13 




2.20 


2 . 13 






'"■'•■f' ai 




' 1 



ERIC* 



10 



ERIC 



* . ■ . - 

•TABLE 4 ' 

PERSONAL CHARACTE^STICS HANKIN6S: SUMMASy OP SANK ORDER 

A^GNED TO THE Sit PERSONAL CaASACTEJliSTICS AREAS BY 
ALL GROUPS IN THE SAMPLE POPULATION " , 

Snk Order Directors ^ Supetlntwdcnts . Teachers Cofflpoglte Total 
1 P AB* > F F 



2 B 



B B 



3 



A F A A 



4 E 
5 



E E ^ 



6 



0 0 .D / D 

c • c ' c- ^ c 



nntellectual Ability , Personality boflt had ^ Mean of 2.333 



Key: A" Intellectual Ability , * 

B-Per«onality 
OPhysical Cbaracterlstlcs 
I>>Social B«ckgrotsi4 
E"Social CharacteriBtics 
^XaiiJ^-related Characteristic* 



jl, IntelUctuml Ability ^ " ^ , 

'4. Social CharaeteristicB ' « 

• 5. S<Jciml Backgrotmd ' , . ^ 

^ 6. Pbysical Char^teristics > 

4 ■ * 

SuMridtandantJi, teachers, and directors all agreed on the 
rmak order of social characteristics .<4) , ^locial backgroimd (5), 
and physical characteristics (6). Dlrefctoirs and teachi»rs agreed 

^ tba t task-nlatad characteristics irere the aost' important (1) of 
the periional characteristics vhile stq;>erintendents ranked 

^ intellectual at414ty and p^^mality ^ «ost imporSnt (t), and 
task-related characteristics as thira »ost, iisportafit (3) of the 
six personal ch«act;eristtc«» Directors and teachers interchanged 
th« ras^ order of intellictual abiliCy and, pe^onality as second in 
is^wrtance • 

The third research quesilon asked was J "Do Ptihlic School 
-^Special Education Directors, Public School Superintendents, and 
t^lie School Special Education tochers iii North Dakota Agrf^e on' 
the Proper Course of Action for the Cooparattve Special Education 
Director to Follow in Admiaistrative Situations as Posed by Twenty 

Selected Questions?^' { 

• ■ • -1 . - 

- Part thjree of the questionnaire (Appendix A) asked the partlc- 

ipants to^espond to twenty selected adujinistrative fi^ltuationa. 

The responses Ware always the sat^ five choices* For the plirposas 

of data analysis, the re§^nses were scaled' as Always Should - 1, 

Probsbly Should -.a, May or May Not - 3, Probably Should Not - 4, 

snd Never Should - 5. 

Table 5 lists the twenty administrative situationii and reports 

- V- ■ ' 

the responses of . tmL superintendents, teachers, and directors. The 



letter "S** Indicates the loeatr on average^ responses of the 
•u^feTiijtenients, the letter "T" indicates the mean or average 
XMppnBBB of the teachers, the letter '*D" indicates the n^an or 
average responses of the directors, and the letter "X" indicates 
* the cotaposite mearf or average of all three groi4)8. ^' ' - 




4i 



13 



10 



• - , ■ TABLE 5 

SUMMARY OF THE MEAN RESPONSES TO TWElfTY SELE 



D AimNISTRATIVE SITUATIONS 



Administrative 
Situation 



Role 



Always 
Should 



Probably 
Should 



May or 
>&y 



Probab.ly 
Should 



Not 



Never 
Should 



1. The cooperative special 
iftducation director should 
accept responsibility for 
developing long*range plans 
for the special ed« program* 

2. The cooperative special 
education director should 
work with Superintendents in 
organi^sing programs which 
provide for continuity* 

3. 'The cooperative special 
education director should 
serve as^ a consultant for 
curriculum developia^Htsand 
revision, \' 



Directors 
Superintendents 
Teachers 
Total 



Directors 
Superintendents 
Teachers 
'Total 



Directors 
^Superintendents, 
Teachers 
Total 





D 












S 












, T . 






















































^ 
















D , , 










s 












T 


, , — ~- - — - -t- .. . .- , 


h 








J 











TABLE 5 Continued 



Administrative 
Situation 



4. The cooperative special 
education director should 
serve as a consultant to 
special «d* depts. In 
colleges and universities in 
defining needs and^resourcess 



le BE 



5. The cooperative Special 
education director sJ^uld 
assure that the district 
has a policy regarding all 
specl*! ed. activity (e»g. , 
screening* placeiaent) . 

6. The cooperative special 
education director should 
establish a channel of 
coraKund^ratlon with all dis- 
trict pet'sonnel who deal 
dir.wtly with the d^partB«nt< 



Role 



Always 
Shpuld 



Ptobahly 
Should 



May or 
May Not 



Probably 
Should 
Not 



oiad 



Nevl 

Shoin.d 



Directors 



Superintendents 
Teachers 
Total 



Directors 
Superintendents 
Teachers 
Total 



Directors 
Superintendents 
Teachers 
Total 



S 



T 



TABLE 5 Continued 



Administrative 
* Situation 



Role 



Always 
Should 



Probably 
Should 



Say or ^ 
May* Not 



Probably 
Should 
Not 



Never 
Should 



7. The cooperative sp^ecial 
education director should 
'^assure that all district 
schools that house special 
ed* pupils aife following all 
established special ed* 
regulations. 

'8, The cooperative special 
education director should 
plan building and district^ 
wide special ed. staff 
meetings. 

9. yThe cooperative special 
education director should 
assume responsibility for the 
teaching-learning process in 
special ed« classes* 



Directors 
Superintendents 
Teachers 
Total 



Directors \ 


.a 




r 






Superintendents ^ 


» 










Teachers 




* 








Total 


X 










Directors 




D 








Superintendent 




s 








Teachers 


f 


... . I. , 








Total 













TABLE 5 Continued 



kdm±n±Qtrat{ve 
Situation 



Role 



Always 
Should 



Probably 
Should 



May or 
May Not 



Probably 
Should 
Not 



Never 
Should 



10. Th« cooperative special 
^education director s!;ould be 

expected to develop a system 
of evaluation and supervision 
for all apecial -ed, personnel^. 

11. The cooperative special 
education director 'should as- 
sure that consulting services 
(psychiatric, pediatric- 
neurological, etc.) are avail- 
able to the district upon 
request* 



Directors 


1 : 0 










Superintendents 


, , . s 










Teaci^rs 


.... X .. 












^ 2. 










Total 
Directors 


1 D . 










Superintendents 


.S..., - 










Teachers 

Total 


J 













Directors 
Superintendents 



12. The cooperative spetlal 
education director should 
establish schedules for special Teachers 
ed# personnel whose services , Total 
are utilized by more than one 
school (e.g:. Speech Patholo- 
gist. School Psychologist), 
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TABLED 



Continued 



Actmlnistrative 
Situation 



^ Role 



Always 

Should 



Jh:ol^'ably 
Should . 



or 



May Not 



Probably 
Should Never 
;^Qt Should 



13. The cooperfttive special 
education director should as- 
sure that Skll^ special ed. 
prograias can be adapted to 
Individual n^^ds of the 
students. 

14* The cooperative special 
.education director shovld as- 
sure that all n&cessary pupil 
accounting aad records are 
established and maintained 
according to regulations* 

15* The codperstlKje special 
education director should act 
as liaison between superin- 
tendent and offices of federal, 
state, county, an4 city ^vem-r 
ment regarding special ed. 



Directors 












Superintendents 












leacfiers 




T 








Total 


X 










Dlrector$ 


1 D • 








1 


Superintendents 


S 








1 0— , 


Teachers 













Total 












Directors 


. . D 










Superintendents 


s 










Teachers 












Total 


...X 
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TABtE 5 ^dpntlnued 



^ * ) Probably^ 

Adiiainidtrative ' | Always Prbbably May or Should " Never 

Situfl^ticm . Role Sbould Should Kay J«pt }St Should 



16m Th,e cooperative special 
educatloh director should as- * 
sure diHttibution of all spe- 
cial information and 
materials to be used by ad- 
mlnisttators, teachers, pupils, 
and gtsidance personnel* 

17. The cooperative special 
education director should be 
involved when a district liifes 
special ed« personnel, 

18. The cooperative special . 
education director should 
vigorously pursue all sources 
of special ed. revenue. 



Directors 


P 










Superintendents ^ 


S 


i s 








Teiichers 


T 










Total 


X 
















Directors 


1 D 










Superintendents 


S 






— vyr^ — 




l^achers 4 


T . ' 










Total \_ 













Directors 


D 










Superintendents ^ 


S 










Teachers^ 


T 




— 4^ 






Total 


X 











^TABLE 5 Continued 



AdsBlnlstrative 
Situation 



19^ "the cooperativt special. 
etUiCAtion d^lrector should 
cootdinata all special ed. 
studeot transportation, 

20. Tha cooparatiye special 
education director should 
accept .responaibility for 
isipleMQting long-range 
plans for the special ed. 
prograA* 



Role 



Directors 
Superintendents 
Teachers 
Total 

Directors 
Super in tenden t s 
Teachers 
Total 



Always 
Should 



Probably 
Should 



May or 
May Not 



Probably 
Should 
' Not' 



Never 
Should 







nl 












s 












T 












X 










In,*, 












.-S 1 _ 












T 






— — , 1 






X 








1 — , — 



ERIC 



C0NCLUSI019S AND RECOWENDAIIONS 

Cotreliiaiohs ^ 
The conclusions, b^sed upon the.anAlysis of the data collected, 
were divided into threfe parts: 

Part' A. Conclusions dealing with the^r analysis of the data 
that related* to the rankings of the seven performance tasks of the 
cooperative special educ4tlon director. ^ ^ 

P.a^t b/ Conclusions dealing with the analysis of the data 
that related to the rankings of the six personal characteristics of 
the cooperative special education director. 

Part C- Conclusions dealing with the analysis of the data 
that related to the responses to the twenty selected administrative 
situationr. 

Concluslon& Related to the Rankings of the Se ven Performance Tasks 
of the Cooperative Special Edu rntion Director (Part A). 

The conclusions highlight the areas of consensus and differ- 
ences ansong the respondents in their rankings of the seven perfor- 
mance tasks pf the cooperative special education director. 

A-1. Curriculum and Instruction a task perfonuance area 
was yanked highest, by special eHucatlon teachers and lowest by 
special education directors when ranks of the three groups of re- 
spondents were compared. Overall, superintendents and teachers both 

< 

saw it as the second most ioifbrtant of the perfonaancc tasks of the 
cooperative special education director. The composite ranking also 
placed it second in importance. 
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A'-2, Finance, «» a t«»k pMsrformance area, wa>-Tanke4 highest 
by the directors and lomat by the teachers. Directors and 
superintendents deiaonstrated agreeioent on the overall ranking of 
this task by ranking it third most important of the ^^rf^l^ihiiance 
tasks of the cooperative special education director. The composite 
ranking also placed it third in isiportance. 

, A-3. Superintendents ranked legislative responsibility, as a 
task perforroance area, higher than did either teachers or directors^ 
All three groxips ranked »it in the lover half of the seven ranked. 
The composite ranking placed it si^th in importance* 

Arf^f Special education teachers ranked personnel, as a task 
perfonaance area, the highest and directors ranked it t)ie lowest. 
Overall t teachers and superintendents agreed with the cos^osite 
ranking of this task by rmiking it as thesK)St important performance 
task of ^he cooperative special education director. 

A-^S. Public relations, as a task performance, was ranked 
highest by the directors and lowest by the superintendents. Not 
one of the three groups placed it in the top half of the seven 
tasks. The cotnpo^ite ranking placed it ^Ifth in importance as a 
performance task area of the cooperative director. 

A-S, Research and contlnucjd study was the seventh ranked task 

of the seven performance tasks. Total agreement existed among all 

three groups as to the ranking of this task, * 

^ A-7> Djlrectors ranked superintendent relationships, 4s a task 

perfoi\nance area, higher than did teachers and superfhtendents. 

t 

Directors ranked it as the most Important performance task of the 
cooperative special education director. Superintendents ranked it 
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/ . 

fourth irtille' 8|NSci«l education teacher*^ ranked it third. The 
cos^ofiite ranking placed it fourth in importance. 

Conclusicms Related to the Rankings of the Six Personal Character- ^ 
iatics of the Cooperative Special Education Director (Part B) * 

These conclusiojis highlight the areas of consensus and 
difference's among the respondents in .their rankings of the six. 
personal characteristics of the cooperative special education 
director* • «. 

B^Jju Task^ related characteristics was ranked the most impor-- 
tant of the personal characteristics in the composite rankings. 
There was a slight difference among the groups, however, with di- 
rectors and teachers ranking It, first and superintendents ranking* 
it trhird, when the^ rankings of tlte three respondent groups were 
cpiopared* 

\ 

, . B72. Directors and teachers agreed in their rankings oJ per- 
aonality as a personal characteristic • Both groups ranked this 
task second in iiqifbrtance. Superintendents ranked both personality 
and intellectual ability as most important, therefore there is no 

\ 

second most important task identified by that group. 

Intellectual ability was ranked third most important'^of 
the^ petsonal^characteristics in the composite rankings. There was 
a difference among the rankings of the three groups with teachers, 
and directors both ranking this task third and superintendents 
ranking it and personality as first. 

B^4^ Special education directors, special education teachers, 
and school superintendents all agreed on the composite rankings of 
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social characterlitici, iocial background, and physical character- 
viatica aa the fourth, fifth, and sixth «oat ^itapprtant , respectively, 
of tha six personal characteristics of the cooperative special 
education director. 

Concluaiona Relat^ed to the Responses to Twenty Selected Adminiatra- 
tiv6 SiJtuationa (Fart C). 

' JThase conclusions detail the areas of consensus and differences 
asaong the r«»spondents in their responsei^ to tventy selected^ admin- 
istrative situations. 

Czki. Special education directors, special education teachers 
add School superintendents agree that the cooperative director 
always should accept responsibility ^for^ developing long-range plans 
for' the special education program. All t)|ree groups were positive 
in tbair reaction ^to thia situation/ This may be because they feel 
that the cooperative director is in the best position to ascertain 
and ar^iculata ^hat direction the special education program should 
be heading. * • 

• The cooperative special education director always should 

work with superintendents in organizing programs which provide for 
continuity. All three groups were positive in their reactions to 
this situatipn. This may reflect the attitude that all three groups 
recognize the importance of cooperation among administrative staff 
mafflbers • ■ ^ 

The cooperative speicial education director probably 
should serve ajfi a consultant for curriculum development at\d re vis ioa 
Supe^^endents and teachers were more positive in their responseB 
to this situation than were directors. 
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C*-4, The cooperative «pcclftl education director probably , 
should serve as a consultant to special education departments in 
colleges and imiver^ities in defining needs and ''resources. Direc- 
tors stressed this situation more than .other respondent groups, but 
still received strong support from superintendents and teachers. 

The cooperative special education director always should 
assure ttuit the district has a >olfey regarding ail special^educa- 
tlon activity (e.g. , screening, placeswnt). Directors were positive 
on this issue and received strong support from the superintendents 
and teachers. 

C"6. The cooperative special education director always should^ 
establish a channel of communication with all district personnel who 
deal directly with the departn^nt. 

07, The cooperative special education director always should 
accept the reaponslbility to assure that all district schools that 
house special education pupils are following all established special 
education regulatirons . All respondent groups concurred, 

C->8. The cooperative special education director probably, 
shpuld plan building and district-wide special education staff 
meetings. All three groups were in agreetoent in their responses to 
this situation. 

C"9^ Special education , teachers as' a gMup did not agree with , 
the group responses of superintendents and di^c^ors regarding the 
degrees which the cooperative special education director should 
assume responsibility fo^ the teaching-learning process in special 
education ^lasMes. Teachers tended to agree that the cooperative 
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director loay or nay not asstoae this responsibility while directors 

.and superltitendents tended to be more positive on this issue by 

indicating that the cooperative di tec tor probably should assuiae 

this respojidibiiity. This may be because some teachers feel that 

« 

the classrooja is their area oi responsibility. It would be prudent 
for the cooperative directors to assess their own situations and 
investigate perceptions of others in the cooperative before deciding 
a course of action on this issue. 

C-10. The cooperative special education director should be 
expected to develop a system of evaluation and Supervision for all 
special education personnel. Directors were most positive in their 
reaponifes and received strong support from superintendents and 
teachers. 

C"li* Special* education teachers responded igjst positively as 
to the degree to which, cooperative special education directors 
should assure that consulting services (e.g., psychiatric, pediat- 
ric-neurological) were available to the distxlct upon re<}uest. 
Teachers felt that . thie cooperative director always should accept 
this responsibility while superintendents and directors ffelt that 
the cooperative director probably should accept this* responsibility. 

C-12 . Special education teachers were in disagreement with 
the superintendents and special education directors regarding 
whether or not* the coop^erative special education director should 
establish schedules for special education personnel whose^ services 
gre utilized by njore thaii one school (e^g,, speech pathologist, 
sciiool psychologist). Teachers felt that the cooperative directory 
or jii^y not* accept this responsibility while superintendents 
an^ directq^rs felt that thd cooperative director probably should 
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Msup thift responslbillts. This expectation sugsesta that perhaps 
teachers felt that they share, or building principals share, the 
responsibili^ to develop a flexible schedule for itinerant per- 
sonnel to fit the teacher or client needs. The local cQoperatlve 
pay have to assess their own situation and investigate perceptions 
of others in the cooperative before deciding a course of action on 

^hls issue. ... ' 

C..13. The cooperative special education director probably 
should assure that all special education prograaa can be adapted to 
the Individual needs of the students. ♦ 

C-14. S.pecial education directors were taore positive in their 
responses to the situation regarding the degree to which cooperative 
special education directors should assure that " all necessary pupil 
• accounting and records are established and maiiM?ained According to 
■iegulfttions. Directors' felt that the cooperative director nlwsys 
Should assuae this responsibility while superintendents tod teachers 
fel^ that the cooperative director probably should assume this 

responsibility. . • - 

C-ls; The coopexatlve special education director jprobably 
should act as a liaison between the superintendent an<d the offices 
of federal, state, county, and city government regarding special 

education. ^" . 

" C-16. There was a consistent agreement as to the degree 
which the cooperative special education director should assure the 
distribution of all bpecial education informtion ^ai^d materials to 
^ used by administrators, teachers, pupils, and guidance personnel. 
The three group, felt that the cooperative director probably should 
' accept this responsibility. ^ 
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C-I7. Tht cooperative st^cial education director always ahould 

be Involved when a district hi^ras. special education p^rsdnnel. 

Special education directors were very positive In their reactidn to 

this sitiiatlon. Superintendents f^lt that the coope^'atlve idlrector 

prolMbiy shoulc|^ involved in this task. Teachers, although not ' 

as positive in their response as directors, felt that the coopera- 
te 

tlve directors may have to assess their own situations In deciding 
a course of action on this issue* . 

C'-'IS, Special education teachers and school superintendents 
irate quite positive in their responses to what degree they felt the 
coopet^ihm special education dlr'ector should vigorously pursue all 
sources of special education revenue. , Both groups felt that the 
cooperative director always should assuse this responsibility while 
directors felt that the cooperative director probably should assusie 
thi^ responsibility, 

' C-19, The pooperative special education director My or may 
not coordinate all special education student transportation. This 
is an issue which Is becoming very Important to school districts 
and one with which state legislative members will be dealing during 
future sesiions. The respondents indicated that there is not a 
definlt^i policy regarding the responsibility for special education 
transportation coordination. 

-The superintendents were very posi*tlve in their responses 
to whether or not the cooperative special education director should 
accept responsibility for implementing long-range plans for the 
special education program. Directors also responded very positively 
by indicating that the cooperative director always should assume 
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this irespotislbilitv* Teachers were less p^osltive in their responseti 
ii|id felt that the c(K)i>erative director probably ahould assume this 
responsibility* Directors should be aware'^lthat all teac;her^ are not 
positive on this issue and should evaluate the local cooperative 
sltuatiot\ before electit^' a course of action. ' ^ 

Limitations of the Study 

It is the opinion of the writer that the' analysis of the data 
collected supports the, conclusions reached^.' However, there were 
limitations to the study which should be recognised. 

One limitation was the fact that only a sample of the school . 
superintendents and special education teachers in North Dakota* were 
asked to participate in the study. The study is lii&ited by the'^ 
potential errors of sampling procedures* ^ 

Another limitation was that the study was confined to the State 
of North Dakota, Conclusions tad recomfliendations must also be con- 
fined to Worth Dakota, because of this limitation. 
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Wrlterg' Recotaaendations 
The results of the writers' interpretation of the literature 
Tevievtd and aiuiuLysis of the ditta- collected lead to the following 

recoaoendations ; 

' ■ i . ■ 

1. Additional research should •be done on the position of 

coopers tivs. . special education adtainlstrdtOr. in ^k>rth Dakota and 

throughout the United States, Eai^h pf the twenty administrative 

situations in Section, A of the questionnaire («ee Appendix A) could 

be reienrcbed in touch inore depth. The situation listed in C-19, 

student transportation, is in pafticula^ xt«ed oS- more definitive 

direction. Conclusion £-^12, establishing schedules for itinerant 

personnel^ is |i Situation of strsng disagreement. This situation 

needs to be further clarified through ^re extensive attention. 

2« {Cooperative boards must be aware of the vrtdc range of 

expectations held for and^the complex tasks of the cooperative 

director. The board must support the director with proper backing 

of deHslons which the director makes. The board must also ^support 

this director by providing the position with a salary comparable to 

the far-ranging duties expected of the director. 

3. Cooperative directors need to make a self-assessment of 
their utilization of tin^ on the Job* Review of research indicates 
they spend greater percentages of their time on ministerial tasks 
which lire of lesser importance. More time needs to be spent In the 
area of supervision and coordination of instruction. 

4. Graduate school programs which presently offer programs 
and in-service seminars in special education administration should 
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coo^lnuAlly «valuAte these progrnas to ««e if they are jaeetltig^ th^ 

ixeeds of practicing and future special education directors* The 

courses of sti^y' should be designed specifically for special educa-r 

tion adainiatration and not be SISely an extension ^of existing 

ginerai schopl adminiatration programs* The courses of study 

should emphasize the developtaent of thaoretical perspectives related 

to social systems, taacher subculture, client control and management, 

organisational adaptations, maintenance of organizational stability, 

finance, and research techniques and idterpretation. This recon*- 

mendation is based both on the results of this study and related 

« 

research. 

5. The Depart«ent5 of Public Instruction, in conjunction with 
institutions of higher education in North Dakota, should consider a 
much more extensive service of seminars each year than is now pre- 
sented tcft^^rovlde ataff development activities for special education 
directors in the state and to assist theia in a«5eting the certif ica- 

0 

tion reneval requirements. 

6. The North Dakota Associatioti of School Administrators and 
the Department of Public Instruction in North Dakota should con- 
sider a series of seminars which would bring, regular school adminis- 
trators and spacial education adi^inlstrators together to provide 
both groups with an opportunity to orient thie^jselves to the role 
expectations of each group. It would seem sensible that the two 
administrative groups Which work* so closely together should be 
fully aware of the expectations of the other, 

?• Graduate school programs which prepare general school ad- 
ainistrators but do not have provisions for Special education ad- 
ministration tTaining should make attempts to* establish courses of 
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Btudy which will •peciflcally meet the need« of future and practl-^ 
clog special education adminlat^ratofs, (This recoBaaendatlon is 
based on tha results, of this study and related research.) The' 
coursas of study designed specifically fir spcc^l education admln- 
latrat ion should emphasize the developiaent of theoretical perspec- 
tives related to social jsystetas, teacher subculture, client control, 
and tstaiUgfiiMlnt , . .organisational adaptations, mafntenMce of organic 
national' stability , finance, and research techniques and interpre- 
tation. • * 




8. Potential and active special education aditiinistrators need 
tJt^^e an honest self-assessment of their abilities and interests. 
They need, to ask thcaaselves if they have the capabilities* to func- 
tion in the »ulti-i^aceted position which demands flexibility from 
the adsilnlstrators in seating the variety of expectations held for 
the position. They rieed also to ask themselves if they possess the 
intellectual ability, personality, and task-related, characteristics 
required of the administrator in ^ofder to function effectively. 

9. Boards in North Dakota, when hiring a cooperative special 
education director, should e5q>ha8ise*personnel characteristics of 
task-related characteristics, 'personality, and intellectual ability 
and should give less attentiorV-^ to social background and physical 
characteristics. The B^ard should look for a person who possesses 
knowl^ga, ifndarstanding, and ability to handle administrative 
responsibilities in personnel, curriculum and Instruction, finance, 
and research. , 

10. Certification requlremen4:8 for the cooperative special 

t 

education administrator in North Dakota ghould be reviewed. The 
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raising of the«« standards should receW serious consideration 
from the following standppints. First, special education adoinls- 
tratora shoyld have a mlnioium of at least a Ht^t&i^^ Degree in 
; Educational Administration. . Second, the special iiduaatlon adminis- 
trator should 'have basic preparation in at least two ata|8 of the 
speclfiSj education field other than administration. Third, provi- 
sions should be considered which allow for the continual prof ^sUonal 
growth and development through the use of workshops, in-aervl^e 
training,, allowance for visitation travel to other special educa- 
tion cooperatives throughout the United States, and' sabbatical 
leaves of absence. It is strongly" recommended that the special 
education administrators holds, or Is in the process of obtaining, 
an advanced degree In special education administration. (These 
"recotHDendatlona are based -on this study and related research.) 

As a result of this study, the writer concluded that the role 
expectations -held for the cooperative special education admlnlstra- 
' tor are demanding and wide-ranging In nature. The expectations can 
vary f?om one setting to another and, because of the rapid change 
which exists in special education at the present and into the pre- 
dictable future, these expectations change from year to year. Be- 
cause of this constant change and flexibility. It is essential that 
special education administrators be constantly reviewing, assessing, 
and updating their skills. * It is also very important that much re- 
search In special education administration be undertaken and pub- 
lished in, the forthco^ng years. This position is a rapidly 
growing one and important in the total education structure, and thus, 
it must be suppotted with liroper study and Information, 
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QUESTIONNAIRE 
CWFERATIVE SPECIAL EDUCATION DIRECTOR 



SECTION A " Expectations for Perfonaance 
. r ■■ Llstetl below are seven p^rf onaancf characterlfitics which may be 
conaidereii when. selecting a cooperative special education director* 
Ple«»e Vjgk ^hese characteristics ft^ V to 7 in their order pf 
lajportaJr ^ Nus&er 1 would identify the characteristic jrou believe 
to be most iaportant ;nmaber Z would id^tify the char acterUtlq ^OH 
billeve to be second in importance^ and so on. Please rank 'all 
characteristics, using each, nuaiber only ptace. 

' Curriculum and Instruction {^evelopiaent , evaluation, 
supervision, innovation) 

Flnanqe (budgeting, accounting, revenue procurement) 

Legislative Responsibility (competent in law; facilitates 

successful contact with local, state, and federal- 
legislative bodies) 

Personnel (staff development, staff selection, staff 

supervision) 

Public Relst^ions (works with press, establishes good 

~ communications, knows community) 

Research rad Continued Professional Study (informed of 
trends, innovations, planning) . 

Superintendent Relationships ( coopers ti^je. knows proper 

role, builds working rapport with supei^intendents) 
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SECnoy B - Exgectntlofltf for Pertomg Characteristics 

^ Tha following are six personal characteristics which may be 
.considered whan salectitis a cooperative special education director, 
Pleaaa^rank thaae characteristics fro© 1 to 6 in their, order of 
IjBportance. Niasber X would identify the cl>afscteristic you believe 
to be Bost Isporiant; nusber 2 would identify the characteristic 
you believe to be second in Importance; said so on. Please rank $11 
^chaxactertiitica, using each nuxaiKir only once- ^ 

IntellectualadtoUity (judgment, scholarship) 

V Personality (enthusiasm; confidence, objectivity, etc.) 

. Physical Characteristics (age, appearance, energy level, 
%reight, health record, ate*) 

Social Background (education, social statiui, mobility, 

•tc) 

, Social Characteristics itact, popularity, interpersonal 
skills, etc.) 

^Task-Related Characteristics (stability ^ flexibility, 

reliability, drive, etc.) 
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S^ilCTIOti G - Exgectatloofl for AdmlRist^ ative Situations 

Th« following stateiaents relate to your expectations of the 
cooperative special education director in certain admii|i8trative 
situations/ Please complete each stateaent by <jhecking the one 
t^sponse 22" feel is ts^st correct. For example, ii you feel the 
cooperative special education director may 6x may not be present at 
sliudent staffings ♦you would check that response^as shovn in item 1. 

The, pcoper Stive Special Education Director . • * 



1. always should 

. .. probably should 

may' or vaAy not 

probably should not 

^ever should 

2. always should 

probably should 

may 'or may not 

^ probably Should not 
; never should 

3. ^ always should 

probably should ^ 

may or may not 

probably should not 
_ ^ never steuld 

4. ^ always should 

probably should 

may or may not 
probably should not 
never should 

5. ^ ' always should 

probably should 
may or may not 

probably should not 

never should . 

6. always should 

^ probably should 

may or may not 

^ probably should not 
never should 



accept responsibility for 
developing long-range plans 
for. the special education 
program. 

c ' : 

work with superintendents 
in organizing prograsss 
which provide for continuity. 



serve as a consultant for 
curriculum development and 
revision. 



serve as a consultant to 
special education depart- 
ments in colleges and 
universities in defining 
Aeeds and resources. 

assure that the district 
has a policy regarding all 
special education activity - 
(e.g*, screening* placement), 



establish a channel of 
comoRinication with all* 
district personnel who 
de^l directly with the 
departioent. 



ERIC 



34 



O 7 



alwayfi should ' 
probabJLy should 
' aay x^r may not 
probably should not 
never ^ould 

always should 
probably 'should 
mty or may nof 
probably should* not 
nevar should 

^tw^ys should "\ 
probably should 
may or may not 
probably shoul^d not 
never fiihould 

alvays should 
probably should 
may or may not 
probably should not 
never should 

always should 
probab ly should 
may or mdy not 
probably should not 
never should 

always should 
probably should 
may or may not 
probably should not 
never should 



always should 
probably should 
may or may not 
probably should not 
never should 

always should 
probably should 
may or may not 
probably should not 
never should 



assure that ^11 district 
schools that house special 
education pupils are follcwing 
all established special educa** 
tion regulations. 

plan^uilding and district** 
wld0^ special education staff 
meetings- . . 



asiume responsibility for the 
teaching*^ learning prpcess in 
special education classes T 



be expected to develop a 
system of evaluation and 
supervision £or all special 
education personnel* 



assure that consulting 
services (Psychiatric, pedis 
ric-neurological, etc.) are 
available to the district 
upon request. 

establish schedules for 
special education personnel , 
whose services are utilized by 
more than' one school (e-g., 
speech pathologist, school 
psychologist) . 

assure that all special 
education! programs can be 
adapted to the individual * 
needs of students. 



assure that all cecesssry 
pupil accounting and records 
are established and maintained 
according to regulations, - 
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AlwAya should^ 
probably should 
way or may not 
probably 8hotU.d m>t 
never ahomld 

always should 
l^t^bably should 
may or may. pot 
probably should not 
never should 



always should 
probably ^ihould 
may or may not 
probably should not 
n«ver should 

always should 
probably should 
' may qr may not 
probably should not 
never should 

always should' 
probably should 
may or may not 
probably should not 
never should 

always should 
probably should 
may cnr may not 
probably should not 
never should 



act as a liaison between tfhe 
superintendent and the offices 
of federal, state, county and 
city government regarding 
special education. 

assure the distribution of all 
special education information 
and materials to be used by 
i^dmlnistrators, teachers, 
pupils, parents, and 
guidsnce personnel* 

be involved ' when a district 
hires special educatiow, 
personnel . 



vigorously pursue all sources 
of special education revenue. 



coordinate .>all special 
education student transpor- 
tation. * 



accept responsibility for 
implementing long-range plans 
for the special education 
program. 
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